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	 Team	Goals	 Role	 Years	Teaching	 Years	in	Role	
The	Shore	School	 	 	 	 	Lily	 Develop	a	social	studies	assessment	that	has	a	focus	on	student’s	ability	to	read	and	interpret	multiple	points	of	view.	Expand	the	use	of	rubrics	from	ELA	to	social	studies	to	measure	growth	in	specific	skills	and	dispositions.		Increase	teacher	and	student	use	of	rubrics	to	direct	learning	and	measure	growth.	
Classroom	Teacher	4th	Grade	 21	 1	on	4th	Grade	
Paula	 	 Resource	Teacher	 20	 1	on	4th	grade	Charles	 	 Facilitator	 10	Teaching	5	Administrator	 3	as	Principal	
The	Hill	School	 	 	 	 	Amy	 Develop	a	social	studies	assessment	that	includes	interdisciplinary	work	with	Art	that	focuses	on	the	relationship	between	beliefs	and	world	view/perspective	taking.	
Classroom	Teacher	 28	 1	on	4th	Grade	








































Table	4.	Timeline	of	Data	Gathering		 	 June/July	 August	 Sept	 Oct	 Nov	 Dec	 Jan	 Mar	 April	 May/June	
Event	 Team	work	with	PADI	trainers	and	facilitators	 Teams	work	in	their	own	districts	 Team	work	with	PADI	trainers	and	facilitators	 Teams	work	in	their	own	districts	 Performance	assessments	given	in	District		Final	PADI	Showcase	
	
Doc.	Data	 Blue	Print	Draft	 	 	 Blue	Print	Revised	Pre-assessments	and	student	samples	






Observation	#1	Interview	#1	after	the	training	 Interview	1	con’t	 	 Observation	#2		 Interview	#2	 	 Focus	Groups		

























































































Coding	was	being	entered,	organized,	sorted,	and	analyzed	using	Dedoose	software.	The	new	codes	were	used	for	the	purpose	of	deeper	analysis	and	pattern	construction	(Creswell,	2013;	Maltbia,	2013).	In	addition,	I	made	certain	to	quantify	certain	code	applications	and	co-occurrences	that	related	directly	to	my	four	research	questions	(see	Table	7).			Table	7.	Code	Use	and	Code	Co-occurrence		 Research	Question	 Quantified	Codes	(#	applications)	 Co-Occurrence	Codes	(#	co-occurrences)	How	do	teachers	who	participate	in	the	work	of	creating	local	performance	assessments	both	as	individuals	and	as	members	of	a	group	use	the	data	produced	from	these	assessments	to	inform	their	practice	or	change	their	curriculum?	
Assessment:		to	inform	Teachers/Students(42)	 Outcomes:	(18)	Teacher	Practice	Instructional	Change		Agency:	(4)	Changes	to	Curriculum	Changes	to	Practice	How	does	this	process	influence	their	understanding	of	the	role(s)	that	assessments	play	in	their	work?		What	changes	do	they	make	in	their	uses	of	assessment	and	in	their	curriculum?		
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Teachers College, Columbia University 
525 West 120th Street 
New York NY 10027 
212 678 3000 
www.tc.edu  
DESCRIPTION OF THE RESEARCH: You are invited to participate in a pilot research 
study on teacher agency in the creation and use of local assessments You will be asked 
to participate in two 30 minute interviews and one 45 minute focus group that will be 
audio recorded.  The researcher will all make non-participant observations of your PADI 
team during several training sessions throughout the course of the year. The transcripts 
of these interviews and the notes taken during these observations will be kept 
confidential and will only be reviewed by the research and his advisor for the purpose or 
refining his dissertation. The research will be conducted solely by the primary 
researcher, Duncan Wilson. The research will be conducted at various locations 
including Wainwright House in Rye, New York, Mercy College, and the North Shore 
School District.   
RISKS AND BENEFITS: Participants will experience minimal risk similar to the risk of 
boredom, fatigue, or professional embarrassment associated with any professional 
development training that involves working with teachers from multiple districts.  These 
risks will be minimized by the confidentiality measures mentioned above.  In addition, 
participants will have the right to review and comment on interview transcripts for 
accuracy prior to their being used in the research.  There is no direct benefit to this 
research for the subjects.  If at any time, should a participant become distressed or 
simply choose to back out of the process, the interviews can cease, the data collected 
can be returned, and appropriate assistance will be called upon based on the 
participant’s requests. 
DATA STORAGE TO PROTECT CONFIDENTIALITY: All audio recordings and 
transcripts will be kept confidentially in the researchers office. They will be destroyed 
following the defense of the dissertation. 
TIME INVOLVEMENT: Your participation will take approximately 60 to 120 minutes. 
HOW WILL RESULTS BE USED: The results will only be reviewed by the researcher 
and his advisor for the sole purpose of a dissertation research study.    
  
206	
Teachers College, Columbia University 
525 West 120th Street 
New York NY 10027 
212 678 3000 
www.tc.edu  
Principal Investigator: __Duncan Wilson_______________________ 
Research Title: _Unpacking Assessment: Understandng Teacher Agency in the 
Development and Use of Local Assessments__ 
• I have read and discussed the Research Description with the researcher. I have had 
the opportunity to ask questions about the purposes and procedures regarding this 
study.  
• My participation in research is voluntary. I may refuse to participate or withdraw from 
participation at any time without jeopardy to future medical care, employment, student 
status or other entitlements.  
• The researcher may withdraw me from the research at his/her professional discretion.  
• If, during the course of the study, significant new information that has been developed 
becomes available which may relate to my willingness to continue to participate, the 
investigator will provide this information to me.  
• Any information derived from the research project that personally identifies me will not 
be voluntarily released or disclosed without my separate consent, except as specifically 
required by law.  
• If at any time I have any questions regarding the research or my participation, I can 
contact the investigator, who will answer my questions. The investigator’s phone 
number is (_914_)_490-9260. 
• If at any time I have comments, or concerns regarding the conduct of the research or 
questions about my rights as a research subject, I should contact the Teachers 
College, Columbia University Institutional Review Board /IRB. The phone number for 
the IRB is (212) 678-4105. Or, I can write to the IRB at Teachers College, Columbia 
University, 525 W. 120th Street, New York, NY, 10027, Box 151.  
• I should receive a copy of the Research Description and this Participant’s Rights 
document.  
• If video and/or audio taping is part of this research, I ( ) consent to be audio/video 
taped. I ( ) do NOT consent to being video/audio taped. The written, video and/or audio 
taped materials will be viewed only by the principal investigator and members of the 
research team.  
• Written, video and/or audio taped materials ( ) may be viewed in an educational setting 
outside the research  
 (X) may NOT be viewed in an educational setting outside the research. 
• My signature means that I agree to participate in this study.  













































































































































































What	will	the	students	do	or	produce	to	demonstrate	their	understanding	and	abilities?	What	is	the	task?		 • Describe	what	students	will	do,	in	step-by-step	fashion.	• Place	standard	codes	in	parentheses	where	appropriate.	• If	attending	to	other	outcomes,	list	each	one	in	parenthesis	(e.g.,	collaboration)	














































































































































































































































































































	• Insert	student-friendly	titles	for	rubric	levels.	• Name	and	define	dimensions	for	students.	• Include	outcome	and	standards	alignment	in	dimension	boxes,	to	ensure	tight	alignment.	• Supporting	tool:	Rubric	Checklist		
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outside	of	the	room.	But	I	do,	I’ve	always	done	it.	It	just	(pause),	it	just	the	performance	assessments	are	different	and	the	language	is	different,	but	I’ve	always	been	passionate	about	it,	and	so	that’s	why	I	was	so	excited	to	do	this	work	to	make	it	even	more	powerful.	I:	 Okay,	okay.	F1:	 I	think	the	idea	of	performance	assessments	is	something	that	I’ve	always	been	involved	in	in	that	whenever	kids	learn	about	something,	they	need	a	place	to	show	it.	So	this	is	just	a	formal	way	of	putting	it	together.	I:	 Okay,	good.	Guys,	thank	you	very	much	for	your	time.	F2:	 You’re	welcome.	I:	 And	I	know	that	it’s	a	busy	morning,	so	I	don’t	want	to	keep	you	any	longer	unless	you	had	a	question	for	me	or	thought	of	something	that	I	was	not	wise	enough	to	ask.	(pause)	F1:	 I’m	just	curious	how	this	helped	you	figure	out	your	next	steps.	I:	 Good	question.	Again,	my—and	I’m	going	to	turn	this	off	at	this	point.	(END	OF	PILOT)		 	
